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Introduction 

“Education is not the learning of facts, but training the mind to think” (Albert Einstein) 

 

This is the executive summary of the Research Report of the Erasmus+ project 

"Διάλογος – dialogue down the post-truth hole: programmes and tools for digging 

through information and beliefs in the post-truth era" (2020-2021). The summary 

presents the state of the art in the development and implementation of Critical 

Thinking based learning programmes in Europe and elsewhere, along with the results 

of the online survey conducted among academic teachers, researchers, and Adult 

Education teachers from a total of 16 countries. The project aims at the development, 

pilot experimentation and validation, of Critical Thinking-based curricula for HE and 

AE in 6 EU countries –Greece, Italy, Spain, the United Kingdom, Bulgaria and Romania 

– with a view to scaling-up the process of adoption to the whole EU. The overarching 

objective of the project is to deliver educational material, and methodologies that 

contribute to the fighting against information disorders, while promoting critical and 

scientific reasoning.  

 

 

State-of-the-art and beyond: Towards a dialogic approach 

Critical thinking is a highly valued, but also a multifaceted concept. Its relevance grows 

in modern European societies particularly if one considers the challenges posited by 

the post-truth politics of the last decade. In 2016, the Oxford Dictionary declared post-

truth as the word of the year, defining it as a situation where "objective facts are less 

influential in shaping public opinion than appeals to emotion and personal belief". 

Information disorders, conspiracy theories, pseudo-, or anti-science, are just some of 

the most visible manifestations of the post-truth condition, which ultimately brings 

into question the viability of the democratic rule, as the Trump administration has 

poignantly shown in the US case. Though Δ-project joins forces with those worrying 

about the eroding effects of post-truth discourses on the social bonds in Europe and 

elsewhere, our partnership is strongly committed to a dialogic exploration of 

knowledge, without excluding, or denigrating sceptical, even cynical, or emotional 

pathways.         

Our commitment to Διαλογος (dialogue), has at least two major implications. 

First, rather than contributing to scapegoating, or strawman arguments against real 
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or alleged agents of disinformation, we encourage our target audiences (communities 

of Higher and Adult Education) to put their lenses (a) on the conditions that enable 

such large-scale attacks on universal intellectual values, such as consistency, good 

reasons, and fairness, just to name a few, and (b) on their own biases, prejudices, and 

partiality, along with the means to acknowledge such biases, and bring them into the 

discussion, instead of denying them. While cautious about the characteristics of 

information disorders (eg the types of disorder) the academic communities should not 

lose sight of the fact that fake news, conspiracy theories, and the like, thrive in 

conditions both of generalized disregard of truth-seeking, and disillusionment caused 

either due to unprecedented levels of social inequalities, or due to growing political 

inefficacy in more and more complex global problems.  

The latter leads to the second implication of the project’s commitment to 

Διάλογος. Any critical engagement with unqualified claims of truth, requires not only 

a set of processing skills, but also the habit of using these skills in a way that enables 

changes both within the individuals, and across their social relationships. This is where 

Critical Thinking enters as a necessary condition for dialogic encounters of post-truth 

manifestations. Obviously, the fixation of the conceptual terrain of Critical Thinking, 

would be at odds with the anti-essentialist direction of the Δ-project. Instead, we offer 

some vantage points taken from American and European endeavours to promote CT 

in education and beyond. A good starting point is the minimal key definition provided 

by the Foundation of Critical Thinking a major resource of insights for the present 

initiative. The Foundation of Critical Thinking is an American educational non-profit 

organization with a long track record in pursuing the cultivation of this skill and habit:   

 

Critical thinking is the intellectually disciplined process of actively and skilfully 

conceptualizing, applying, analyzing, synthesizing, and/or evaluating 

information gathered from, or generated by, observation, experience, reflection, 

reasoning, or communication, as a guide to belief and action. In its exemplary 

form, it is based on universal intellectual values that transcend subject matter 

divisions: clarity, accuracy, precision, consistency, relevance, sound evidence, 

good reasons, depth, breadth, and fairness.1 

 

Apparently, definitional variations are sensitive to specific national sociohistorical and 

cultural backgrounds. In general, CT is a very familiar term in the academic 

 
1 Source: https://www.criticalthinking.org/pages/defining-critical-thinking/766 

https://www.criticalthinking.org/pages/defining-critical-thinking/766
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environments of English-speaking countries, but without being officially part of the HE 

standard curriculum. After a long debate about its role and impact, Cambridge 

University decided to provide a stand-alone qualification, thus underlining its value for 

the 21st-century citizens. In spite of this, university and CT-based courses are still very 

uncommon. The situation, in southern Europe, is even worse: CT can be thought of as 

a general maxim in Social Sciences and Humanities, but it is by no means an 

extensively practiced discipline and subject. And what about the educational policy at 

the EU level? 

In the policy making context of the Bologna Process (the European framework 

in the pursuit of comparability in the standards and quality of higher-education 

qualifications) CT is emphasized as the most significant teaching aim. In the same vein, 

the Reference Framework of Competencies for Democratic Culture,2 describes a 

number of CT-related dimensions. First, the dimension of developing sound and valid 

arguments recognizes that students should be able not only to understand and 

evaluate arguments made by others, but also to rigorously develop their own 

arguments. Second, the analytical dimension of evaluating evidence and its use. Third, 

the analytical dimension of understanding the particular implications and 

consequences with a special attention on the unanticipated consequences. Fourth, 

the dimension of understanding causation and explanation. 

To conclude, the time has come for a more comprehensive and at the same 

time, open-ended, inclusive, and dialogic approach of CT-based curricula, both in 

Higher Education and beyond. The challenges for European societies have been 

outlined from several policy documents at the national and the EU level, mostly in 

what regards the so-called post-truth era in politics and science, and how to respond 

to it. While aligned with this commitment to the cultivation of CT, our general concern 

is that (a) the step from rhetoric to reality has not been made yet, and (b) the 

instrumental overtones of the policy efforts at the institutional level (be it EU 

recommendations, or national policy initiatives), are not totally conducive to the 

dialogic potential that we envisage. To complement this overview, Δ-partners 

collected the opinions of academics, and Adult Education teachers about the 

relevance, the scope, and the hitherto application of CT-based learning programmes.   

 

 
2 Source: https://rm.coe.int/prems-008518-gbr-2508-reference-framework-of-competences-vol-3-
8575-co/16807bc66e  

https://rm.coe.int/prems-008518-gbr-2508-reference-framework-of-competences-vol-3-8575-co/16807bc66e
https://rm.coe.int/prems-008518-gbr-2508-reference-framework-of-competences-vol-3-8575-co/16807bc66e
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Results from the Online survey 

121 respondents from a total of 16 European countries took part in the online survey 

of Δ-project. As Graph 1 shows, participants’ areas of expertise demonstrate a 

significant degree of diversity.  

 

Graph 1 Respondents’ areas of expertise 

 
  

According to the majority of the respondents (Graph 2) their institutions do not offer 

any kind of course focused on Critical Thinking, which corroborates the findings from 

the state-of-the-art review. It is also interesting that almost three thirds of those 

answered that their institutions do not provide a CT-based course, consider its 

introduction necessary.    

 

Graph 2 Institutions offering course(s) specifically focused on Critical Thinking 
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Regarding core pedagogic aspects of a CT-based curriculum, the 60% of the 

respondents answered that it would be more useful at the beginning of graduate 

studies. Almost 60% of the respondents consider that institutions should be both open 

to the introduction of new seminars, and the modification of the existing courses on 

the basis of a CT-model.  

As far as it concerns the interpretation of Critical Thinking, various definitions 

are on offer. Most importantly, the analysis of the open-ended questions of the 

survey, suggests that Critical Thinking is decomposed to (a) Knowledge, with 6 

subcategories, (b) Skills, with 8 subcategories, and (c) Attitudes & Values, with 7 

subcategories. This finding reflects the rich semantic field of the concept, and the 

potentially competitive applications of it in the field of education.  

To conclude, the analysis of the survey data leads us to the following 

assumptions:  

1. Participants feel aware of the necessity for institutions (HE and AE) to 

support the building up of critical thinkers by promoting CT 

development at professional/personal level.   

2. CT is widely recognized as a skill needed for the labour market. 

3. CT can be categorized through the scheme: Knowledge, skill, and 

values, attitudes and ethics.  

70,25%

29,75%

Does your institution offer any kind of 
course specifically focused on Critical 

Thinking?

NO YES
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4. Development of CT curricula can help people feeling stronger and 

resilient in uncertain times.  Thus, developing CT as a skill is a critical 

task that educational institution should take seriously, if it is to provide 

a better equipment within a global context of uncertainty, volatility and 

disruption (such as the Covid-19 context).  

According to the findings, some meaningful learning objectives of a CT curriculum 

would be the development of skills, attitudes and values that enable the individuals 

to respond better to academic, professional, and personal challenges. We should not 

ignore though the over-representation of SSH in the online, and thus, it would be 

interesting to engage natural sciences and technology in this discussion as well. Both 

the survey and the literature review compellingly showed that within a CT perspective, 

the dialogical way of knowing things, constitutes the royal road to knowledge; a 

knowledge that far from being fixed and self-referential encourages citizens to actively 

participate in democratic societies in a critical manner. 

 

 

Few words on the project partners 

The greatest challenge for (and the greatest merit of) the partnership is the 

multidisciplinarity among academic partners and stakeholders (Social Sciences, 

Classical Studies, Media Studies, Industrial Relations), but also the diversity in terms 

of institutional settings: four universities (one online), one research institute, and two 

adult education providers, located in 6 different EU countries with differences in the 

legal and institutional requirements concerning the introduction of new curricula.    

 

 

 

 

 

National Centre for Social Research (EKKE) is the project’s coordinator and the leader 

of the leading organization in IO1 (research activity), IO5 (Piloting stage) and IO6 

(Policy report). EKKE’s track record in close collaborations with several Greek Higher 

Education Institutes warrants the participation of the Greek academic community 

throughout the project.  
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Burgas Free University (BFU) is one of the first non-state universities in Bulgaria, with 

an impressive range of scientific disciplines. BFU delivered the digital (online) format 

of the survey instrument. 

 

 

 
 

 

 

 

Universidad Complutense Madrid (UCM) is the largest public university in Spain. The 

Department involved on this project is the Romanics, French, Italian and Translation 

Department, and more specifically the Italian Language and Literature Area. It is the 

leading organization in IO2 (Δ-curriculum for learners). 

 

 

 

 

 

 

Pegaso University, often abbreviated as "Unipegaso", is an open university founded 

in 2006 in Naples, Italy. Pegaso is the leading organization in IO3 (Δ-curriculum for 

teachers). 
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Manchester Metropolitan University (MMU) is a leading university delivering world 

class research, located in Manchester, England. MMU is the leading organization in 

IO4 (Δ-assessment toolkit).  

 

 

 
 

 

 

 

A.RE.S. scarl, a cooperative, was founded in 1988, and has a long track record in 

European projects in the field of training, personal and professional development, 

business, innovation and exchanges of good practices. Along with the ICS, ARES 

represents Adult Education as a field of experimenting CT-based curricula. 

 

 

 

 

 
 

 

The Technical College "loan C. Stefanescu" (ICS) is a training school for adults located 

in lasi, Romania. It offers a wide range of education programs, including "Second 

chance", an adult program designed for adults without qualification who are provided 

with the chance to learn key competences.  

 


